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POLICY
Waverley College is a 5-12 Catholic school in the tradition of Edmund Rice.

Waverley College provides a safe and supportive learning environment for all of its members.
Positive and meaningful relationships are at the core of optimal learning. The College 's wellbeing
and behaviour management program is a system based on developing and maintaining
respectful relationships, establishing fair and reasonable expectations, and rewards and
appropriate support strategies for when these expectations are not met.

Waverley College establishes clear, fair and reasonable boundaries for its students. Procedural
fairness when a boundary is crossed is essential ensuring this policy is applied clearly, fairly,
consistently and without bias.

The most profound learning occ urs when there is a healthy relationship between teacher and
student. Restorative practices assist teachers and students to build, maintain and restore
relationships. Restorative practices help build the capacity of students to improve their self -
awareness, social awareness and self-regulate their behaviour more easily.
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is given in a restorative setting where all parties present their views in a dignified an d respectful
manner.

The College runs a vertical house system with eight house s, each supported by a Head of
House. Each boy is in a wellbeing group which is a vertical group consisting of a Wellbeing
Mentor and a mixture of boys from Year 7 -12 within the same House at the Senior Campus and
a mixture of Year 5 and 6 at the Junior Campus. Wellbeing Groups meet at the start of each day.
The House system and the Wellbeing Curriculum is overseen by the Deputy Principal (staff and
student wellbeing). The aim of this program is to develop cohesive working relationships
between the individual student, their Head of House, Their Wellbeing Mentor and their Parents/
Carers. The College emphasises the importance of the partnership between school and home
working to gether to support each student throughout their individual learning journey.

PROCEDURES

All students have the right to a learning environment that enables them to fulfil their personal
potential. All students have the right to feel safe and free from bul lying. Consequently, all
students bear the responsibility of ensuring that the learning environment is not disrupted and
that other students are not disadvantaged by unacceptable behaviour.

Waverley College is a safe and supportive environment for all teachers and students. It is an
expectation that all members of our community speak respectfully to one another and treat each
other with dignity and respect.

Many factors lead to disruptive behaviour and teachers, in their initial weeks with a new class,
work strategically and consistently to build up a profile of their class. In that process, different
learning styles are identified, clear expectations are set and learning strategies employed.
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Outside the classroom all students have the right to relax and s ocialise without disruption.
Consequently, all students bear the responsibility for maintaining a harmonious, non -threatening
environment outside the classroom and in our local community.

Boys will respond to routine and consistent boundaries. Boys are aw are that they are expected
to follow a fair and reasonable request from their teacher. Waverley College prides itself on open
and transparent communication with all key stakeholders. Throughout the conflict resolution
process all students have an opportuni ty to speak with their Head of House, Mentor or Deputy
Principal.

Learning Routine
The College has developed an evidence-based Learning Routine that promotes a consistency of

vsyxmri 2 Epp -32)cemmence pith thhewdentification®f learning intentions and
success criteria.

Our _
lesson routine

for
richer learning

Start Strong

Line up for class, make an orderly entrance, stand behind your desk
(teachers will check your appearance and equipment).
.
Keep your laptop closed until prompted by your teacher.
.

Take note of the learning intention and success criteria.

Strong Focus

While you are learning your teacher will provide
active supervision and engaging tasks.

Finish Strong

Review what you have leamnt with reference to the learning intention and
success criteria.
.

Write your home learning in your diary.
L
Set up the room for the next lesson and exit in an orderly manner.
.

Your teacher will be last to leave and secure the room.

L O
s

WAVERLEY COLLEGE
Additional routines at the College are aimed at minimising disruptions and maintain a productive
learning environment these include:
1 Boys who are late to class should present a note of explanation accounting for their late

arrival.
1 Teachers mark the PXP roll on TASS recording the arrival time of any late students.
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1 Have a seating plan for the boys
Commence the lesson with a prayer

=

1 Boys are encouraged to hydrate during the lesson with a capped water bottle which is to

be kept off the floor.

9 Teachers should monitor unnecessary screen time during the lesson and have laptops

closed when not required

1 No students are to use the toilets during class time. If any student is to leave the

classroom they need their diary signed.

9 The College uniform was updated in 2020 allowing more seasonal attire including short

and rain jacket for greater comfort in the learning environment.

1. Restorative Practice

From time to time, all boys make a poor decision s. At Waverley College, we focus on specific
behaviours without blaming. Teachers use relational questions to draw out who was affected and
how they were affected. Staff will be looking to move forward by directing coaching questions

towards problem solving and what needs to be d one to make things right.

Restorative practice involves questioning which is respectful, promotes learning, develops
autonomy, builds resilience, emotional literacy, empathy, self -esteem and self-image. All of

which are key ingredients for enhancing wellb eing.

Waverley College Restorativefg%
ractice Flowchart {5

Focus on specific behaviours without blaming

Use relational questions to draw out who was affected and how they
were affected

Direct guestions towards problem solving ; what needs to be done to
make things right?

1 - What happened?

2 - How did it happen?

3 - How did you act in this incident?

4 - Who do you think was affected/hurt?

5 - How were they affected/hurt?

6 - What needs to happen to make things right?

7 - If the same situation happens again, how could you behave
differently?

8 - This meeting in itself is a consequence of the decision that was
made. A report will be placed on your Sentral file and your parents will
be notified. What consequence would you expect if this behaviour
were to occur again?

9 - What support do you need? Who can you go to for support?

NB BLUE denotes flowchart if time is limited

Effective questioning is reflective dialogue which is respectful,
promotes learning, develops autonomy, builds resilience, emotional
intelligence, empathy, self-esteem and self-image. All of which are key
ingredients for enhancing wellbeing. Further examples of such
questions which may assist you in the restorative practice can be
found on the reverse of this card.
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ractice Flowchart

ive <]
Waverleg College Restorative %

Additional Open-Ended Coaching Questions

Powerful open-ended questions require more than a yes or no
response. They promote our students to think and reflect.

What strategies could you put in place which will help you make a
better decision next time?

When faced with a similar dilemma in the future, what course of
action could you take which would result in a better outcome?
What is the most important outcome of our conversation today?
How would you like your interactions to be with staff and/or
students?

What are you taking away from our conversation today?

Can you identify any obstacles which may prevent you from
making a better decision next time?

How can we best help you to make better decisions next time?
What have you learnt from this situation?

What are your next steps from here to repair what went wrong?

oo
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While the majority of students operate in a positive way in both these contexts, some students
place themselves outside these expectations. All teachers, regardless of age or experience,
encounter these students. When this occurs, it is the responsibility of the teacher present to
deal with the disruption. Behaviour management is most effective when it is based on strong
expectations. These expectations are clearly articulated by the College and must be
communicated to students. Reference to the Learning Routine or College Diary is often
advisable. Attempts at behaviour management are ineffective when they are based on
perceived student reputations and an assumption that another staff member will address the

iss

ue.
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the person whom the allegation has been made against.
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know the allegations related to a specific matter and any other information which will be
taken into account in considering the matter
know the process by which the matter will be considered

respond to the allegations

know how to seek a review of the decision made in response to the all egations.
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impartiality in an investigation and decision -making
an absence of bias by a decision -maker

Students are not to be sent from a classroom to another person (Head of House, Deputy Princ ipal)
for disruptive behaviour. There are a number of reasons for this:
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the student may not arrive

the person to whom you are sending them may not be there

information related to the incident is usually unclear, one -sided or poorly communicated
given the disruption had its origin in the classroom, the class teacher is the most appropriate
person to deal with it on the spot. While levels of frustration with a disruptive student may
be high, it serves no useful purpose to send them unsupervised to an unc lear destination.
Students are not to be excluded outside of the classroom during the lesson.

Building a Positive School Culture is achieved by:

An overriding concern for the wellbeing of students and staff
Building positive relationships with students

Developing professional consistency

Providing support structures Improving communication
Developing negotiation and restorative skills

Raising student and staff self-esteem

Positive Culture Relies on:

Everyone learner to be responsible for his own behaviour

Understanding that behaviour has consequences, both positive and negative

Everyone making a choice 6 positive choices have positive outcomes

Everyone learning from the process

Every teacher following the procedures consistently and universally underpins these principles

A system of relationships, rewards, rules and sanctions including

A hopeful learning environment

Engaging teaching strategies

Clearly defined procedures and expectations

Positive reinforcement

A calm, restorative manner promoting assertiveness and confidence

Each member of staff (teaching and non  -teaching) are the stakeholders in the
wellbeing (pastoral care) of the students.

All staff (teaching and non-teaching) have completed the Mental Health First Aid course
Each student is in a vertical Mentor Group with 10 -15 other students

Each student is in a House led by a Head of House

The Heads of House a situated in the Wellbeing Centre along with the Deputy Principal
(student and staff wellbeing)
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The College has two counsellors in the Senior School and one counsellor in the Junior School
The College Nurse, located in the Health Centre oversees the day to day health needs of the
students and staff on campus including the distribution and monitoring of medication and
responding to and recording to serious incidents and emergencies

9 The College focuses on five wellbeing foundations and build upon each of these as students
move into and through adolescence.

= =4

6. Wellbeing Framework

Wellbeing

FRAMEWORK

PURPOSE

RESILIENCE

BE ACTIVE
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Wellbeing at Waverley

Physical -
BEACTIVE

A clear relationship exists between
physical health and our overall
wellbeing. As well as adding years to
our lives, and improving the quality
of those years, physical health
improves mood and reduces stress.
Increased confidence from regular
physical activity also improves our
relationships. In addition to sport,
exercise and active leisure pursuits,
physical health includes optimal
nutrition, adequate hydration,
avoiding drugs and alcohol, and

a healthy sleep routine. Physical
health ensures a positive body image
boosting our self-confidence and
self-esteem.

WAVERLEY COLLEGE | \

Social -
RELATIONSHIPS

A sense of belonging and being part
of a team or community are essential
ingredients to student achievement
and wellbeing. A key predictor of

a student achieving this is healthy
relationships. Servant leadership
gives us the courage and integrity
to be an upstander and look out

for others including the poor and
marginalised in our community. As
an Edmund Rice School, we must
celebrate and see the richness that
an inclusive community brings.

Cognitive -
LIFE LEARNING

Lifelong learning enhances student
wellbeing giving individuals the
opportunity to achieve their

full human potential. The major
epidemiological indicators; mortality
and morbidity rates are directly
proportional to an individual’s levels
of education. A growth mindset
ensures we are always open to new
ideas and practices which benefit
our life journey. Knowledge allows
us to self-regulate making informed
decisions about our health and
provides us with the platform for
effective goal setting.

Wellbeing is a collaborative process
whereby our inert curiosity inspires us
to creatively seek out and tap into the
expertise of the individuals, products
and services around us that enhance
our health and wellbeing.
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Emotional -
RESILIENCE

Building capacity and resilience among
our students builds positive mental
health. Students with good mental
health levels do better at school.
Improving the emotional wellbeing of
students is one of the most important
prerequisites to improving the
academic performance our Australian
students.

Emotional intelligence allows the
individual to self-regulate and
successfully navigate the inevitable
challenges that life throws up.

Understanding the social construct
of masculinity encourages boys to
explore arange of qualities that a
young man in the twenty-first century
can possess including connectedness,
empathy and humility.

Spiritual -
PURPOSE

Spirituality and the importance given
to prayer and religion is a protective
factor for young people against a
range of harmful behaviours. Among
young people, the sharing of a belief
system and code of values with others,
provides us with courage, hope and a
sense of purpose.

Attending a Catholic school makes
this an attainable goal by allowing

each individual to embrace a healthy
spiritual lifestyle in a setting where
faith is the norm and not the
exception. We know Jesus loves us and
we must love and respect our fellow
man.

undations

BEACTIVE
Gymnasium. Weights room. Tennis
Courts. Bondi Beach. Centennial Park.
Sydney Harbour. Pool. Sport. Physical
Education. Handball. Coastal walk.
Queens Park. Hydration. Healthy
Canteen. Sleep. Co-curricular. Health
Centre. Duke of Edinburgh Award.
Outdoor Education.

RELATIONSHIPS
Mentor. Teacher. Head of House.
Friends. Family. Church. Nurse.
Restorative Practice. Ownership.
Trust. Care. Forgiveness. Upstander.
House. Vertical.

PURPOSE
Faith. Formation. Gospel. House
Mass. Chapel. Sacraments. Social
Justice. Immersion. Rosary. Mission.
Identity. Jesus. Care. Share. Equality.
Prayer. Advocacy.

RESILIENCE
Rock and Water. Mental Health.
RUOK. Psychologists. Meditation.
Ralaxation Broathe Mindfulhes

Mentor time. Overc;aming adversity.
Wellbeing Centre. Brainstorm.

LIFELEARNING
Head of Department. ATAR.
Vocational. Blended Learning. Work
placement. Learning Routines.
Research. Visible Learning. Growth
Mindset. Questions. Lifelong.
Cl; design. Collaborati

Dynamic. Cross curricular.
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